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Highfield School is a special school for mixed pupils aged 11 to 19 with SLD. Pupils have a range of needs, with many having a diagnosis of 
SLD, ASC, ADHD, VI, HI and PD. 

Total number of pupils on roll 187 : 
Years 7 to 11- 131  
P16 Years 12 to 14 - 56 
Number of EAL students 14 
Number of boys and girls on roll year 7 to 11  87M 44F 
Number of p16  on roll - and then boy girl split  38M 18F 
Total £ income from PP and breakdown of how spent PP received 2020/21 £63,030 (excludes LAC PP which is below) 
PP is spent on Free School Meals, closing the gap (communication, independence, maths/English), music lessons 
Number of LAC and total £ lack funding 6 LAC, LAC PP funding received 2020/21 £8,572 WMDC (inc PP+) and £1,800 Bromley 
Demographic of pupils - number of white British , top three faiths identified  
Ethnicity: 150 White British 
Religious split :   
Buddhist - 1  Islam - 5                                                              
Church of England -  52 
Methodist - 2 
Catholic - 11      
Muslim - 5 
Christian - 15    
Protestant - 1 
Church of Jesus Christ Latter Day Saints - 1 
No religion - 57    
Not specified 40           
 
 
 
Number of 7 LAC (only receive LAC funding for 5, do not get PP funding for Post 16 students). 
 
This year has presented the school with many challenges due to the covid pandemic. Many of which have been mirrored throughout the 
country. The impact on staffing levels and pupil attendance due to positive cases or those needing to self-isolate has without doubt caused 
disruption to the school year.    

The last Ofsted inspection was May 2018 report where the school was judged to be good across all areas of the pre 2019 framework with 
outstanding for personal development and welfare 

 
  

Highfield School SEF July 2021 
 



Progress against previous Ofsted inspection May 2018 : 

Areas to improve Progress 

Improve the quality of leadership and management further by:  

 

 Continuing to develop the curriculum to take greater account of the 
changing needs of pupils.  

 Ensuring that assessment arrangements to check on pupil’s progress 
are amended in the light of the curriculum changes.  

 

Improve the quality of teaching, learning and assessment further by:  

 Continuing to develop staff skills to identify consistently when pupils 
are ready to move on, amending activities so that pupils consolidate 
their skills and stretch their thinking.  

 

 Clear whole school vision with stakeholders ‘ Maximising potential for 
confident and independent futures’  

 Whole school 6 strand curriculum encompassing key areas for 
development to support independent and resilience into successful 
adulthood 

 Clearly identified curriculum pathways under the six strands year 7 to 
11 – formal (learners accessing subject specific learning ) semi-formal 
( for our more complex learners ) blended ( for those learners needing 
element of both formal and semi )  

 P16 had four identified pathways – semi formal (complex learners ) 
work and life skills (to develop independence and work ready skills ) 
college ready ( those looking to move onto to college and access 
courses for further learning ) work ready ( students getting ready to 
go into apprenticeships, intern-ships, direct to employment )  

 Specific subjects sit under 6 strand umbrellas.  

 Pupils are assessed against progress towards their EHCP targets using 
termly ieps . Progress is evidenced and record on efl linking evidence 
to targets.  

 Subject leads demonstrate strong knowledge of their subject area.  

 Senior, middle leaders and teachers use evidence base for learning 
approach to curriculum development and assessment  

 Evidence base is strong on efl, golden thread folders, pupils work 
books and reports.   

 Total communication is seen throughout the school in all lessons  

 Pupils are also assessed against progress trackers and exam 
qualifications and accreditation   

 Other assessment includes interventions, SALT programs such as 
colourful semantics, SMILE, PECS, communication passports accurate 
base-lining of students upon entry in year 7.  Progress from IBP targets.  

 Clear accountability evidenced throughout governors sub 
committee and FGB meetings.   

 Clear line of accountability through monitoring and assessment 
calendar  

 
  



SchooL Improvement Priorities  
From 2019/2020 Quality of education - Good  

 1a. Establish curriculum teams for each of the six strands of the new curriculum and embed across school communicating a clear 
vision of curriculum intent, how it will be implemented and evidenced and monitor the impact upon students 

 1b. Ensure that the school has the evidence that the knowledge that pupils need is clearly and accurately identified and 
reflected across the curriculum pathways 

 , 1c Roll out Evidence for learning as and evidence,monitoring and assessment tool to capture learning and progress across the six 
strands  

 1d.Ensure there is an overall strategy for the teaching of reading and ensure that every pupil has an individual reading 
programme that is resulting in enjoyment of and progress in reading 

 1e. Ensure that the delivery of the curriculum intent is informed and delivered through a cross disciplinary approach and is 
challenging and meeting the needs of pupils as reflected in their progress and outcomes and in pupils’ and parents’ feedback 

 1f.Embed monitoring systems that effectively raise the quality of education , including one to one coaching , work scrutiny, IEP 
monitoring, intervention monitoring and , moderation, lesson observations informing CPD, TA and HLTS observations  

Behaviour and attitudes - Good  

 2a.Ensure the school has robust and effective systems for monitoring and improving behaviour and also supporting mental health 
in particular in light of the pandemic  

 2b. Ensuring all staff are up to date and appropriately trained in safeguarding, medical processes and procedures, therapies 
etc 

 Ensure the school has robust and effective systems for monitoring and improving behaviour and also supporting mental health in 
particular in light of the pandemic 

 2c. Ensure feedback from pupils’ parents’ stakeholders etc and school documentation provides evidence of the schools’ 
effectiveness in ensuring positive relationships, high expectations, behaviour management, bullying and discrimination is dealt 
with effectively and swiftly 

 2d. Ensure the school has a secure evidence base to demonstrate the pupils’ behaviour and attitudes are at least good  
 2e. Ensure pupils engagement and enjoyment of learning is maximised through high quality delivery of curriculum intent 
Personal development - Good  

 3a. Curriculum pathways that address healthy life styles, British values tolerance respect equality and diversity SMSC effectively 

 3b .School has formalised systems for gathering views of pupils’ parents staff stakeholders around effectiveness of provision for 
personal development 

 3c. Ensure that school has a good baseline of pupil’s interests and talents so that ambition and opportunities can be built into 
curriculum and extra curricula planning 

Leadership and management - Good  

 4a. Ensure Curriculum intent is reflected in quality of resources, teaching and learning and assessment and is leading to 
outstanding outcome and progress for pupils 

 4b. Ensure that there is effective implementation of the monitoring and evaluation systems and activities and that findings are 
reported termly to SLT and governors termly 



 4c. Ensure that staff workload is well managed 

 4d. Develop the effectiveness and accountability of Middle Leadership group 

 4e Undertake a range of activities to moderate and validate the findings of the SEF across school and P16  
 4f. Ensure governors are effective in holding the school to account and involved in the strategic planning of the school 
 4g. Ensure the use of Staff, pupils parent stakeholder surveys inform practice and development /improvement 
 4h. Ensure Safeguarding continues to be highly effective 
   

 

Overall effectiveness of whole school and P16 - Good  

 
  



QUALITY OF EDUCATION - Good 
Strengths Intent:  

 Curriculum design and coverage-across identified pathways are clearly defined  

 Preparation for adulthood begins upon entry in year 7    

 Curriculum is designed to support pupils develop independence, resilience, self-help and emotional skills and fuels interests 
and enjoyment.   

 The curriculum strands offer breadth of coverage offering students opportunities to build on their learning   

 SLT, Subjects leaders and teachers have constructed a curriculum that’s ambitious and designed to give all pupils, the 
knowledge they need to succeed in adult life. 

 

 

Implementation: 

 Our teachers have good knowledge of the subject they teach. Our leaders provide effective support for those teaching 
outside their main areas of expertise and those new to teaching. 

 Our teachers present subject matter clearly, promoting appropriate discussion about the subject matter being taught.  

 They check pupils’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback.  

 In so doing, our teachers respond and adapt their teaching as necessary without unnecessarily elaborate or individualised 
approaches. 

 Over the course of each key stage our teaching is designed to help pupils to remember long term the skill and content 
they’ve been taught and to integrate new knowledge into being able to generalise and maintain learning. 

 Our teachers and leaders use assessment well, for example to help pupils embed and use knowledge fluently, or to check 
understanding and inform teaching.  

 Our leaders understand the limitations of assessment and don’t use it in a way that creates unnecessary burdens on staff or 
pupils. 

 Our teachers create an environment that focuses on pupils and has the students at the heart of all we do .  

 The work given to our pupils is demanding and matches the aims of our curriculum in being coherently planned and 
sequenced towards cumulatively sufficient knowledge. 

 Reading is prioritised to allow pupils to access the full curriculum offer. This includes a clear policy about the purpose of 
reading and also how our students learn to read.   

 We understand clearly the different learning needs of pupils and build flexibility into the teaching of reading which best 
matches the needs of individuals . This develops pupils’ fluency, confidence and enjoyment in reading. This includes   

 At all stages, reading attainment is assessed and gaps are addressed quickly and effectively for all pupils.  

 Reading books are age appropriate and match to pupils ability .  

 The skills to communicate which gives them the foundations for future learning 



 Our teachers ensure that their own speaking, listening, writing and reading of English support pupils in developing their 
language and vocabulary well. 

 Assessment of progress is multi-faceted and can be tracked through progress in interventions, Behaviour plans, speech and 
language, preparation for adulthood trackers - IEP progress, intervention progress, progress trackers    

 Pupils access a wide range of subjects across pathways and have targets set which are personalised.  

 Pupils are keen and eager to learn and are confident to attempt all tasks. They fully engage in learning and many pupils 
demonstrate independent learning skills. They are enthusiastic learners with excellent attitudes. 

 Time is well used in most lessons varying according to the needs and abilities of the pupils. There is a varied approach to the 
structure of lessons. 

 Pupils acquire knowledge, develop understanding and learn and practice skills exceptionally well. Pupils relate well to both 
their peers and adults. They demonstrate high levels of engagement. 

 Pupils are keen and eager to learn and are confident to attempt all tasks. They fully engage in learning and many pupils 
demonstrate independent learning skills. They are enthusiastic learners with excellent attitudes. 

 Time is well used in most lessons varying according to the needs and abilities of the pupils. There is a varied approach to the 
structure of lessons. 

 Pupils acquire knowledge, develop understanding, learn and practice skills exceptionally well. Pupils relate well to both their 
peers and adults. They demonstrate high levels of engagement.  

 Observations show a good coverage of subjects and where practice is at its best task being well matched to abilities and 
needs. 

 The introduction of the semi-formal curriculum and option blocks in KS4 for those students following the semi-formal pathway 
has seen teaching, curriculum and provision offer more closely aligned to pupils needs.  

 Golden thread folders have been developed and capture non linear progress of students.   

 In English in KS4 the consistent delivery of lessons across the key stage when delivered by the English lead. Students engaged 
with practical activities in order to embed knowledge through kinaesthetic approaches. Students clearly enjoy the activities. 
Clear differentiation is evident in students work as well as within lessons.   

 Many lessons observed show good differentiation for pupils and a range of resources being used to engage pupils in their 
learning, including a good use of visuals as well as real-life objects.  

 The lessons delivered by the specialist teachers to pupils have had a positive impact on the quality of provision and 
increased pupils’ engagement in lessons.  

 The standard of teaching in semi-formal was also seen to be of a very high standard which reflected what has been 
observed in previous SIP visit .     

 Long term plans and progress trackers have been established for all subjects  

 Medium term plans evidence pupils specific SEN needs.  



Impact: 

 All pupils make good progress against their EHCP outcomes as evidence in their IEPs and PLGS on EFL - Please see appendix 
1 IEP monitoring  

 Pupils build on existing knowledge as well as consolidate  

 

o KS4: include: - awaiting summer results for accreditation  

o Sixth-form: awaiting summer results for accreditation  

 

      
Evidence  

 School tracking sheets, IEPs, ILPs, Achievement Certificates, Golden thread files, accreditation, lesson observations, school 
self-review document, pupil progress meetings, Ofsted May 2018, pupil voice, student council.  

 School improvement plan 

 Curriculum action plan:  

 Evidence of research taken place when developing and building your curriculum and the impact this has had 

 Evidence that school leaders are confident about the knowledge and skills pupils need in order to take advantage of 
opportunities, responsibilities and experiences in later life and this is embedded into your curriculum  

 Evidence that school leaders do all they can to make sure all pupils (including disadvantaged pupils and those with SEN 
and/or disabilities) have the best opportunities 

 Evidence that future plans for curriculum development continue to improve your curriculum provision 

 Curriculum intent statement shows depth and breadth of learning taking place throughout the school 

 CPD record 

Actions from previous year: 

 1a. Establish curriculum teams for each of the six strands of the new 
curriculum and embed across school communicating a clear vision of 
curriculum intent, how it will be implemented and evidenced and 
monitor the impact upon students 

 1b. Ensure that the school has the evidence that the knowledge that 
pupils need is clearly and accurately identified and reflected across 
the curriculum pathways 

 , 1c Roll out Evidence for learning as and evidence,monitoring and 
assessment tool to capture learning and progress across the six strands  

 1d.Ensure there is an overall strategy for the teaching of reading and 
ensure that every pupil has an individual reading programme that is 
resulting in enjoyment of and progress in reading 

Impact of actions: 

 Pupils make good progress against their EHCP outcomes with pupils 
achieving small steps towards outcomes through termly ieps  

 Teachers are writing much stronger and smarter ieps targets  

 Subject progress trackers in place for each area of the curriculum 
and loaded onto efl with evidence against the steps  

 lesson Obs, learning walks and pupils’ work reflects that all pupils 
can access the curriculum, make good progress and that the intent 
is reflected in the schools’ delivery of its curriculum 

 All staff pupils and wider school community can articulate and 
demonstrate understanding of the Curriculum intent 

 Strong evidence base  



 1e. Ensure that the delivery of the curriculum intent is informed and 
delivered through a cross disciplinary approach and is challenging 
and meeting the needs of pupils as reflected in their progress and 
outcomes and in pupils’ and parents’ feedback 

 1f. Embed monitoring systems that effectively raise the quality of 
education, including one to one coaching, work scrutiny, IEP 
monitoring, intervention monitoring and mapping, moderation, lesson 
observations informing CPD, TA and HLTS observations  

 

 CPD which has been cascaded down is evident in classroom e.g. 
colourful semantics and progress is evidenced .   

 Our pupils develop detailed knowledge and skills across the 
curriculum and, as a result, achieve well towards their EHCP outcomes 
from their starting points .  

 Our pupils are ready for the next stage of education, employment or 
training. They have the knowledge and skills they need and, where 
relevant, they gain qualifications that allow them to go on to 
destinations that meet their interests and aspirations and the intention 
of their course of study.  

 Pupils’ work across the curriculum is of good quality. 

 

Areas for 
development 

 1d. Ensure there is an overall strategy for the teaching of reading and ensure that every pupil has an individual reading 
programme that is resulting in enjoyment of and progress in reading 

 1f. Embed monitoring systems that effectively raise the quality of education, including one to one coaching , work scrutiny, 
IEP monitoring, intervention monitoring and , moderation, lesson observations informing CPD, TA and HLTS observations  

 

 

 
  



BEHAVIOUR AND ATTITUDES - Good 
Strengths  Pupils are keen and eager to learn and are confident to attempt all tasks. They fully engage in learning and many pupils 

demonstrate independent learning skills. They are enthusiastic learners with excellent attitudes. 

 Time is well used in most lessons varying according to the needs and abilities of the pupils. There is a varied approach to the 
structure of lessons. 

 Pupils acquire knowledge, develop understanding and learn and practice skills exceptionally well. Pupils relate well to both 
their peers and adults. They demonstrate high levels of engagement.  

 Observations show a good coverage of subjects and where practice is at its best task being well matched to abilities and 
needs. 

 The introduction of the semi-formal curriculum and option blocks in KS4 for those students following the semi-formal pathway 
has seen teaching, curriculum and provision offer more closely aligned to pupils needs.  

 Pupils can reflect on their behaviour and have opportunity to know what to do next time.  

 Golden thread and evidence for learning folders have been developed and capture non linear progress of students and 
also those with spikey profiles .  

 Progress trackers demonstrate pupils knowledge, acquisition .   

 In English in KS4 the consistent delivery of lessons across the key stage when delivered by the English lead. Students engaged 
with practical activities in order to embed knowledge through kinaesthetic approaches. Students clearly enjoy the activities. 
Clear differentiation is evident in students work as well as within lessons.   

 Many lessons observed show good differentiation for pupils and a range of resources being used to engage pupils in their 
learning, including a good use of visuals as well as real-life objects.  

 The lessons delivered by the specialist teachers to pupils have had a positive impact on the quality of provision and 
increased pupils’ engagement in lessons.  

 The standard of teaching within parts of the semi-formal was also seen to be of a very high standard which reflected what 
has been observed in previous external reviews. 

Actions from previous year: 

 2a.Ensure the school has robust and effective systems for monitoring 
and improving behaviour and also supporting mental health in 
particular in light of the pandemic  

 2b. Ensuring all staff are up to date and appropriately 
 trained in safeguarding, medical processes and procedures, therapies 

etc 

 2c. Ensure feedback from pupils’ parents’ stakeholders etc and 
school documentation provides evidence of the schools’ 
effectiveness in ensuring positive relationships, high expectations, 
behaviour management, 

 bullying and discrimination is dealt with effectively ans swiftly  

Impact of actions: 

 Feedback from surveys of all stakeholders reflect that relationships 
across the school between pupils and staff are outstanding, that 
expectations are high, and that the management of behaviour is 
outstanding with few /no incidents of bullying or discrimination (in 
the exceptional cases where these have been identified the 
school’s management has been reported as excellent.  

 CPD LOG /Matrix reflects that all staff are up to date in relation to 
their training and development 

 Feedback from surveys of all stakeholders reflect that relationships 
across the school between pupils and staff are good , that 
expectations are high, and that the management of behaviour is 
good with few /no incidents of bullying or discrimination (in the 



 2d. Ensure the school has a secure evidence base to demonstrate the 
pupils’ behaviour and attitudes are outstanding 

 

 

 

 

 

exceptional cases where these have been identified the school’s 
management has been reported as excellent by stakeholders )  

 Lesson obs, learning walks, external consultants and advisor reports. 
stakeholder reports e.g. therapists, Ed Psych etc report that 
behaviour management is outstanding 

 Parents and pupils’ surveys report that behaviour is well managed, 
that bullying is addressed 

 Behaviour log reflects that behaviour incidents are less serious and 
reducing 

 HT report to governors demonstrated that the school’s 
management of behaviour and pupil attitudes overall are 
outstanding 

Areas for 
development 

To embed the use of behaviour watch and gather data from the program to identify key issues among cohorts so that proactive 
interventions can be put in place.  

 
  



PERSONAL DEVELOPMENT - Good 
Strengths  Pupils’ behaviour throughout the school is exemplary. Students are often considerate of one another’s needs.  

 Students apply themselves to their learning enthusiastically and are keen to do well and engage well in lessons. 

 Pupils love coming to school, they are enthusiastic and positive about the school.   

 When asked by visitors and staff students report they feel valued and listened to. 

 The students respond well to the school’s personal development, grow in self-awareness through the PSHE curriculum and 
Hut intervention team.   

 Students express their feelings and wishes.  

 Students know that bullying is wrong and if it does occur are confident it will be deal with swiftly and appropriately by the 
adults.     

 Students respond well to PSHE delivered through STRIDE and find it a good way to learn about relationships.  

 Adults work well with parents and the team of PSA’s.  

 The Hut register monitors reasons for students who are struggling to self-regulate along with planned interventions and 
supports students in managing their own behaviour.   

 Safeguarding pyramid is established and effective across the key stages.  

 During the COVID leaders and staff have gone above and beyond to support students’ welfare who are most vulnerable. 
This has included the delivery of food hampers. This is set to continue over the summer holidays.   

 TO support new year 7 transition leaders have planned a week of summer club for new year 7 intake with a range of 
activities which will also support early base lining of pupils and SALT input and assessment . 

 Breakfast club is established in all classes form year 7 to year 14 to support pupils personal development and well being.   

 School has a team of trained mental health first aiders for pupils and staff  

 

Actions from previous year 2019/2020: 

 3a. Curriculum pathways that address healthy life styles, British values 
tolerance respect equality and diversity SMSC effectively 

 3b .School has formalised systems for gathering views of pupils’ parents 
staff stakeholders around effectiveness of provision for personal 
development 

 3c. Ensure that school has a good baseline of pupil’s interests and 
talents so that ambition and opportunities can be built into curriculum 
and extra curricula planning 

 

 

Impact of actions: 

 Pupils’ behaviour throughout the school is exemplary. Students are 
often considerate of one another’s needs.  

 Students apply themselves to their learning enthusiastically and are 
keen to do well and engage well in lessons. 

 Pupils love coming to school, they are enthusiastic and positive 
about the school.   

 When asked by visitors and staff students report they feel valued and 
listened to. 



 The students respond well to the school’s personal development, 
grow in self-awareness through the PSHE curriculum and Hut 
intervention team.   

 Students express their feelings and wishes.  

 Students know that bullying is wrong and if it does occur are 
confident it will be deal with swiftly and appropriately by the adults.     

 Students respond well to PSHE delivered through STRIDE and find it a 
good way to learn about relationships.  

 Adults work well with parents and the team of PSA’s.  

 The Hut register monitors reasons for students who are struggling to 
self-regulate along with planned interventions and supports students 
in managing their own behaviour.   

 Safeguarding pyramid is established and effective across the key 
stages.  

 During the COVID leaders and staff have gone above and beyond 
to support students’ welfare who are most vulnerable. This has 
included the delivery of 84 food hampers. This is set to continue over 
the summer holidays.   

Areas for 
development 

 3a. Curriculum pathways that address healthy life styles, British values tolerance respect equality and diversity SMSC 
effectively - through RSE curriculum  

 3b .School has formalised systems for gathering views of pupils’ parents staff stakeholders around effectiveness of provision 
for personal development 

 3c. Ensure that school has a good baseline of pupil’s interests and talents so that ambition and opportunities can be built 
into curriculum and extra curricula planning to include drop down days   

 

 Embed the teaching of Online Safety, Relationship and Sex Education, bullying, prejudice and keeping safe from abuse. 

 The school spiritual and cultural development needs to be cohesive and allow students to thrive. 

 Develop greater parental involvement and engagement for example through PTA. 

 Develop RE drop down days to support knowledge of religions and cultures. 

 Develop support for pupil’s mental well-being following COVID and lock down. 

 Develop the role of pupil mentors to offer peer on peer support  

 

 
  



LEADERSHIP AND MANAGEMENT - Good 
Strengths  SLT have a clear and ambitious vision for providing high-quality education to all pupils.  

 This is realised through strong, shared values, policies and practice. 

 Leaders focus on improving teachers’ subject, pedagogical and pedagogical content knowledge in order to enhance the 
teaching of the curriculum and the appropriate use of assessment.  

 The practice and subject knowledge of our staff, including NQTs, build and improve over time. 

 Our leaders aim to ensure that all pupils successfully complete their programmes of study.  

 We provide the support for staff to make this possible.  

 We create an inclusive culture  

 Leaders engage effectively with pupils and others in their community, including, when relevant, parents, employers and local 
services and outside agencies .  

 Engagement opportunities are focused and purposive. 

 Our leaders engage with their staff and are aware and take account of the main pressures on them.  

 They’re realistic and constructive in the way they manage staff, including their workload. 

 Our leaders protect staff from bullying and harassment and use restorative practice to resolve issues. 

 Those responsible for governance understand their role and carry this out effectively.  

 Governors ensure that we have a clear vision and strategy, that resources are managed well and that leaders are held to 
account for the quality of education. 

 Those with responsibility for governance ensure that our school fulfils its statutory duties, for example under the Equality Act 2010, 
and other duties, for example in relation to the Prevent duty and safeguarding. 

 We have a culture of safeguarding that supports effective arrangements to:  

 Identify pupils who may need early help or who are at risk of neglect, abuse, grooming or exploitation 

 Help pupils reduce their risk of harm by securing the support they need, or referring them in a timely way to those who have the 
expertise to help  

 Manage safe recruitment and allegations about adults who may be a risk to pupils 
 
 
 
 
 
 
 
Evidence  
SIP consultation, lesson observations, book and IEP scrutiny, parent questionnaire, e mail feedback from outside agencies, CPD 
record, Wakefield one project , preparation for adulthood forum, preparation for adulthood curriculum group across P16 provisions 
and college       



Actions from previous year: 

 4a. Ensure Curriculum intent is reflected in quality of resources, 
teaching and learning and assessment and is leading to outstanding 
outcome and progress for pupils 

 4b. Ensure that there is effective implementation of the monitoring and 
evaluation systems and activities and that findings are reported termly 
to SLT and governors termly 

 4c. Ensure that staff workload is well managed 

 4d. Develop the effectiveness and accountability of Middle 
Leadership group 

 4e Undertake a range of activities to moderate and validate the 
findings of the SEF across school and P16  

 4f. Ensure governors are effective in holding the school to account 
and involved in the strategic planning of the school 

 4g. Ensure the use of Staff, pupils parent stakeholder surveys inform 
practice and development /improvement 

 4h. Ensure Safeguarding continues to be highly effective 

 School improvement plan: evidence of involving the whole school 
community in developing and writing the plan. What are short-term, 
medium-term and long-term plans for your school? 

 School vision and aims: what impact has this had on school 
improvement? 

 School policies are effective and reviewed regularly 

 CPD: impact on school improvement. Evidence of how your CPD 
programme has enabled teachers to develop their knowledge and 
understanding of the curriculum, teaching and learning. What impact 
has this had on school improvement? 

 NQT induction: impact of the support given to NQTs 

 Performance management: impact on school improvement 

 Impact of school interventions for pupils  

 Impact of support given to pupils who are at the risk or have been 
excluded 

 Progress and attainment data for pupils who have completed 
programmes of study. Impact of support they have been given 

 School surveys: impact this has on school improvement planning  

 Governance: evidence of working collaboratively with governors to 
develop school improvement plans 

 Evidence of parent meetings to share learning; involve parents in 
school improvement 

 Impact of working with members of the local community (professionals, 
local schools, local services) to support school improvement 

 Staff surveys: impact this has on school improvement planning 

 Performance management: impact this has on supporting the 
performance, mental health and well-being of staff - mental health first 
aiders , signposting to services, stress risk assessments  

 Mentoring/pastoral support: impact this has on mental health and well-
being of all staff. Staff well being group  

 Impact of performance management and pastoral support: to enable 
all staff to continually develop professionally 

 School improvement plans to take into account staff mental health 
and wellbeing 

 Impact of governance involvement in school improvement planning 
and school self-evaluation 



 Statutory functions of governance: impact of supporting your school: 

 Developing vision, ethos and strategic direction 

 Holding school leaders to account for the educational performance of 
school and performance management of staff 

 Overseeing the financial performance of the school, making sure 
money is well spent including pupil premium 

 Evidence of governance support in checking your school fulfils all 
statutory duties. Impact this has on school improvement 

 Safeguarding/child protection policy: evidence that all processes and 
procedures are in place - DSL pyramid in key stage groups, weekly 
supervision of cases.  

 Pupil surveys: evidence that pupils feel safe at school - survey monkey  

 Evidence of staff safeguarding training and impact this has had on 
safeguarding in school - cpd log  

 Evidence of relationships and health education and the impact this has 
on pupils 

 Evidence that your school follows the safer recruitment expectations: 
staff and governors interviewing have up-to-date training, school single 
central record is accurate and up-to-date, staff personnel files are 
complete 

 Evidence of staff allegations recorded and due process followed 

Areas for 
development 

 4c. Ensure that staff workload is well managed 

 4d. Develop the effectiveness and accountability of Middle Leadership group 

 4e Undertake a range of activities to moderate and validate the findings of the SEF across school and P16  
 

 
  



QUALITY OF SIXTH FORM PROVISION - Good 
Strengths  Our teachers present information and/or demonstrate skills clearly, promoting appropriate consideration of the subject 

matter being taught.  

 We check students’ understanding systematically, identify misconceptions and provide clear, direct feedback.  

 In doing this, we respond and adapt our teaching as necessary without recourse to unnecessary, time-consuming, 
individualised approaches to subject matter. 

 The work that our teachers give to sixth-form students is demanding.  

 It ensures that our students build knowledge and acquire skills, improving and extending what they already know and can 
do. 

 Our teachers encourage students to use subject-specific, professional and technical vocabulary well. 

 Over the course of study, our teachers design and use activities to help students to remember long term the content they 
have been taught, to integrate new knowledge into larger concepts and to apply skills fluently and independently. 

 Our teachers and leaders use assessment well. For example, we use it to help students embed and use knowledge fluently 
and flexibly, to evaluate the application of skills, or to check understanding and inform teaching.  

 Our leaders understand the limitations of assessment and don’t use it in a way that creates unnecessary burdens on staff or 
students. 

 Our teachers create an environment that allows sixth-form students to focus on learning.  

 The resources and materials that our teachers select and produce – in a way that doesn’t create unnecessary workload for 
staff – reflect our ambitious intentions for the course of study.  

 These materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient 
knowledge and skills for future learning, independent living and employment. 

 Our students develop detailed knowledge across the curriculum and, as a result, achieve well in their study programmes.  

 Our students make substantial and sustained progress from their identified and recorded starting points in their study 
programmes.  

 Where appropriate, this is reflected in results in national examinations that meet government expectations, or in the 
qualifications obtained. 

 Our students are ready for the next stage of education, employment or training. 

 They have gained qualifications or met the standards that allow them to go on to destinations that meet their interests, 
aspirations and intended course of study.  

 Our students with high needs have greater independence in making decisions about their lives. 

 Our students have high attendance and are punctual.  

 Their attitudes to their education are positive.  

 Where relevant, attitudes improve over time. 

 Our sixth form prepares our students for future success in education, employment or training.  



 It does this through providing: unbiased information to all about potential next steps; high-quality, up-to-date and locally 
relevant careers guidance, and opportunities for good quality, meaningful encounters with the world of work. 

 

Actions from previous year: 

 Curriculum – to be skills based but also to build upon knowledge 
already gained and achieved and provide opportunities for students 
to apply and generalise skills and use knowledge, offering 
opportunities to transfer skills.   

 Focus upon developing staff skills to deliver quality first teaching by 
ensuring all pupils’ needs are taken into account.  

 Extend the use of the specialist teachers to support and enhance 
specific areas of the curriculum e.g. enrichment opportunities.  

 Greater account needs to be made of pupils’ attainment when they 
enter Post16.   

 Embed curriculum offer in light of the changes made for provision for 
Sep 2020.  

 Work experience/placement: Further development of a more secure 
and meaningful work experience program to be developed, looking 
further afield with local companies. This is to include developing a 
much wider portfolio of work placements 

 

Impact of actions: 

 Evidence that all students engage in all enrichment activities 
including those most disadvantaged 

 Impact of pupil premium funding  

 Curriculum policy: evidence of how curriculum is planned and 
sequenced and opportunities students have to develop skills for 
future learning and employment 

 Long-term and medium-term planning: evidence that teaching is 
differentiated to meet the needs of all learners 

 Assessment data: personalised learning enables students with SEN 
and/or disabilities and high needs to meet and exceed targets set. 

 Long-term and medium-term planning covers all programmes of 
study 

 Teachers structure their time throughout the year effectively: 
evidence that all areas of learning are completed, students are fully 
prepared for the end of stage assessments   

 Performance management: quality assures the level of expert 
knowledge needed to teach subjects effectively 

 Evidence of CPD: impact this has on standard of teaching and 
learning in the sixth form including national qualifications 

 Lesson observations: evidence of effective teaching and learning 

 Performance management used to identify weaknesses in teaching, 
setting targets and training teachers to improve 

 Assessment is used effectively to feedback to students: impacting on 
high levels of attainment and progress 

 Evidence of monitoring long-term and medium-term planning 

 Evidence of key vocabulary in planning and modelled effectively in 
lessons 

 Lesson observations: impact of the vocabulary used by teachers 
and pupils  

Areas for 
development 

Embed the pathways in P16  

 Focus upon developing staff skills to deliver quality first teaching by ensuring all pupils’ needs are taken into account.  



 Work experience/placement: Further development of a more secure and meaningful work experience program to be 
developed, looking further afield with local companies. This is to include developing a much wider portfolio of work 
placements 

 
  



EVIDENCE TO SUPPORT SUMMARY EVALUATION 

SIP report – communication strand – appendix 1  

SIP report – learning walk, P16 , EFL – appendix 2  

SIP report – lesson observations and assessment of leadership decisions – appendix 3    

LA SIA report – communication strand – appendix 4  

LA SIA report - remote learning review – appendix 5  

EFL data on IEPs and EHCP outcomes   – appendix 6  

Governor’s action plan – appendix 7  

Notes of visits from governors - appendix 8   

Minutes from sub committees - appendix 9   

CPD record – appendix 10   

Ofsted inspection report:  

Good  

 

Quality of education: Good  

Behaviour and attitudes: Good  

Personal development: Good  

Leadership and 
management: 

Good  

Quality of sixth-form 
provision (if applicable): 

Good  

Overall effectiveness: Good  

 
  



APPENDICES: 
  



Appendix 1 - IEP monitoring  
 

Spring/summer 2021 IEP evaluation - Feb 2021 to end June 2021 
 

                                                                           
 
  

Groups IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) 
IEP Spring 2021 - A  ( = 
3) 

Total  21 (2.38%) 251 (28.39%) 612 (69.23%) 
POST 16  31 (11.5%) 239 (88.5%) 

YEAR 11 6 (5.3%) 30 (26.3%) 78 (68.4%) 

YEAR 10 5 (3.6%) 58 (42%) 75 (54.4%) 

YEAR 9 8 (5.7%) 63 (44.7%) 70 (49.7%) 

YEAR 8 1 (1%) 36 (35%) 66 (64.1%) 

YEAR 7    



 
 

Tag: Curriculum Strands IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) IEP Spring 2021 - A  ( = 3) 

Developing Independence 10 (5.7%) 63 (35.8%) 103 (58.5%) 

Health & Physical  1 (2%) 20 (39.2%) 30 (58.8%) 

Social & Emotional  3 (1.9%) 35 (21.9%) 122 (76.3%) 

Speech, Language & Communication  3 (2.3%) 30 (22.6%) 100 (75.2%) 

Cognition & Learning  1 (1%) 26 (25%) 77 (74%) 

Tag: CIN/CIC IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) IEP Spring 2021 - A  ( = 3) 

Developing Independence  14 (45.2%) 15 (48.4%) 

Health & Physical   1 (20%) 4 (80%) 



 
 
 
 
 
 
 
 
 
* Filters are taken from students Personal Learning Goals ( PLGs ) on Evidence for learning ( EFL)   

Tag: PP IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) IEP Spring 2021 - A  ( = 3) 

Developing Independence  21 (41.2%) 24 (47.1%) 

Health & Physical   5 (55.6%) 4 (44.4%) 

Social & Emotional   16 (33.3%) 30 (62.5%) 

Speech, Language & Communication   10 (32.3%) 18 (58.1%) 

Cognition & Learning   12 (35.3%) 22 (64.7%) 
 
 
 
 

Males IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) IEP Spring 2021 - A  ( = 3) 

Developing Independence 5 (11.4%) 16 (36.4%) 23 (52.3%) 

Health & Physical   3 (50%) 3 (50%) 

Social & Emotional  2 (5.1%) 13 (33.3%) 24 (61.5%) 

Speech, Language & Communication  3 (11.1%) 6 (22.2%) 18 (66.7%) 

Cognition & Learning   9 (34.6%) 17 (65.4%) 
  
 

Social & Emotional   9 (32.1%) 18 (64.3%) 

Speech, Language & Communication   
5 (21.7%) 
 

16 (69.6%) 

Cognition & Learning   5 (29.4%) 12 (70.6%) 



Females IEP Spring 2021 - NA  ( = 0) IEP Spring 2021 - PA  ( = 2) IEP Spring 2021 - A  ( = 3) 

Developing Independence 1 (4.6%) 11 (50%) 10 (45.5%) 

Health & Physical   2 (40%) 3 (60%) 

Social & Emotional   6 (28.6%) 15 (71.4%) 

Speech, Language & Communication   5 (27.8%) 13 (72.2%) 

Cognition & Learning   5 (29.4%) 12 (70.6%) 
 
 
 
 
 
 
 
 
 
 
 
 
  



Appendix 2 - SIP Visits  
 
  

Name of school 
 

Highfield 

Date of visit 
 

Wednesday 11 November 2020 

Acting headteacher 
 

Rebecca Thompson 

SIA 
 

Liz Godman 

  
 
 
Review of communication strand 
Curriculum overview documents 
 Leaders had revised the documents previously provided so that now there is one document giving a clearer overview of the school’s whole curriculum. 
 A few small amendments are suggested to give the curriculum document greater consistency: 

- Science: in curriculum overview, in personal development, but in strand overviews in cognition 
- Humanities: in curriculum overview, in personal development, but not in the personal development strand overview  
- Outdoor education: in the curriculum overview, in preparation for work, whereas in the strand overview in personal development 
- Key stage overviews: still need to sort out across the three stages, what is intent (aims and purposes in documents and planning) and what is 

implementation (methodology, pedagogy, assessment) 
- Come to a clear consensus and consistency as to what to call the pathway that is a mix of semi-formal and formal. I prefer blended as pre-formal is 

for PMLD in Equals. 
Communication documents  
 Anonymised assessment report for XYZ – gives details of assessments but key is what happens as a result, so how do teachers know what they need to plan 

and do in light of this? 
 Summative termly assessment – sets suitable next steps but is dated autumn 2019 – assume therefore that this is a historic example. 
 The action plans (communication, semi-formal, English and drama) describe suitable actions. 
 The English progress tracker (labelled long-term plan) gives suitable progression of knowledge and skills for reading, writing and spoken language. It would 

though provide teachers with ideas for next steps for individuals in light of what they already know and can do.  
Meeting with senior leaders (Rebecca Thompson and Nicola Hirst) 
 We discussed the curriculum overview for the communication strand and suggested adding the steps which precede each of reading, writing and 

speaking and listening, so that semi-formal elements are added within each subject aspect. 
 Then there would be a box which explains the communication methodologies. 
 Leadership of communication:  

- Nicola is overall curriculum leader as well as leader for KS3 
- Other KS leaders are Jude Hickey (KS4) and Amanda Sheppard (post 16). Their key roles are to lead the implementation of the curriculum in their 

respective key stage, ensuring breadth and balance, progression and continuity in the key stage and age-appropriateness and contexts. 



- Subject leaders are Amanda Whitwood for English and Anna Bates for the semi-formal curriculum (strong emphasis on communication as the 
foundation for all other learning). AW has NPQML and qualification to do dyslexia assessments. AB has NPQSL. 

 It would provide good coherence of teaching and learning if the skills and knowledge from semi-formal communication and from English were 
integrated to give continuity and progression in planning and teaching 

 Organisation of teaching groups: 
o KS3 classes are taught predominantly by their class teacher. There are links with Amanda W for support and oversight 
o Amanda Whitwood teaches English to all four classes in KS4. SLT provide QA of this 
o Semi-formal classes are taught by a class teacher, plus some subject specialists. Communication targets are shared so that all teachers 

include these in their planning.  
o In post-16 there is a class teacher (tutor) who teaches communication skills. There is also access to SALT for areas such as assertiveness and 

self-advocacy. 
o Covid catch up money is also being used for additional SALT. 

 Subject leaders and the SENCO undertake learning walks to provide quality assurance 
 The specialist HLTA supports staff with resources and approaches, e.g. Colourful Semantics. 
 Interventions are monitored at their start and end points, with pre- and post- assessments. BPVS is also used for assessment by the specialist HLTA. 
 Some of the key stage documentation is misleading as to what an intervention is and what part of the curriculum entitlement is. It is worth unpicking this. 

For example, music therapy is intervention, as are Lego and biscuit therapy (only for those students who need additional help). Other things are 
entitlements, for example all students have access to breakfast club as part of the curriculum time and all in Y7 do swimming and all in Y8 do RDA. 

 We discussed phonics. The benefits of teaching phonics depend very much on students’ prior experience. For example, for some there may be gaps in 
their phonic knowledge due to absences or gaps in teaching and for these a phonics programme may help. Others may have been in phonics lessons 
for seven years and not made progress so phonics may be less beneficial. It is recommended that students’ phonics knowledge is assessed on entry 
(start of Y7 or upon arrival mid-year, mid-key stage). 

 This would help to identify three possible routes: 
- A programme to fill gaps in phonics knowledge 
- Alternative approaches to phonics, such as Visual Phonics or teaching of letter strings 
- A different approach, e.g. social sight vocabulary  

Meeting with key stage leaders  
 The leaders outlined their roles as team leaders and as leading on preparing students for the next steps such as employability, adulthood and EHCP 

transition. 
 With regard to communication, there was reference to liaison with the English leader and checking to ensure communication is present in planning as an 

overarching strand, including across the curriculum. 
 It was not possible to gain a clear understanding of the relationship between long-term planning and medium-term plans until the MTPs are shared . 
 At post-16 there is an emphasis on functional skills using plans for English, but also weaving communication through in the other strands such as cognition 

and taking into account Preparation for Adulthood. There is still scope for subject specific input from the subject leaders. There have been conversations 
between KS 4 and post-16. 

 There are regular IEP meetings to see where students are in preparation for transition. 
 At post-16 the leader dips in and out of lessons and there is planning together and moderated planning. Some advice is sought from the English leader, 

for example in relation to students taking EL3. 
 Previously there has been work scrutiny and group moderation of IEPs. In post 16 assessment is moderated across classes. 
 KS leaders need to ensure they are celebrating and being positive regarding the work which is in place  



 At post-16, the leader talked about augmented resources and how the use of these was being implemented and referred to visual timetable, discrete 
teaching of communication and development of communication skills for college. 

Meeting with subject leaders 
 Amanda Whitwood is the English lead and teaches KS4 English. She supports KS3 colleagues. 
 Anna Bates is the leader for semi-formal and teaches in Y7. 
 Sangita is a HLTA and provides 1:1 and group intervention, undertakes assessment, administers BPVS and implements Colourful Semantics. 
 These leaders are passionate about communication and understand its central place in the curriculum. For example, Amanda talked about the centrality 

of communication and the aim of maximising students’ skills so they can go as far as possible. Anna talked about communication as the gateway to all 
learning both academic and social, referring to tools to ‘open up the world’ and to manage behaviour. Sangita described her work as supporting 
students needing specific support and empowering them with basic vocabulary and expression. 

 For those following the formal curriculum, English is taught, with reading, writing, speaking and listening. For the semi-formal curriculum, the school uses 
Equals with the 10 areas of communication. 

 Anna talked about her role in supporting colleagues with Total Communication, referring to an open door and the move of TC into all classrooms. There is 
a communication super group with an open forum and some learning walks for quality assurance. 

 Amanda referred to the fact that it has been harder to get into KS3 for quality assurance especially due to Covid. However, KS3 teachers do request help, 
for example about reading schemes and books and about resources which are on the shared drive. She also works with Sangita on Colourful Semantics 
both for vocabulary and for language structures. 

 We did not look at long term planning or schemes of work. These will be analysed separately. Progress trackers are titled long term plans but this is not 
what they are. There are also intentions to make sure that communication permeates the other strand and subject plans. 

 MAPP has been used as a tracker, but Evidence for Learning is being developed. Either enables the development of bespoke trackers for individualised 
targets.  

 These leaders have a clear view of what is going well and what could be better. 
 They describe strengths as driving the Total Communication agenda, for example, Makaton and use of labels and building and embedding these into all 

practice. The development of IEPs linked to EHCPs is another strength they identify, along with the interventions of Lego, biscuit and Mr Potatohead 
therapy. 

 At KS4 reading for meaning is proving successful, particularly through the use of play scripts. Students have been engaged by Gothic novels, having 
enjoyed Frankenstein and now moving on to Dracula. 

 As an area to develop further, leaders identify the development of medium-term plans and evidencing that all the strands are being taught and the 
embedding of TC and greater use of visual materials across the formal classes in the school. 

Summary meeting with senior leaders 
 Leaders have an accurate view of how the key stage and subject leaders presented during the Zoom meetings. 
 Most of the recommendations given below were discussed. 
 The meeting gave a view of intent and aspects of implementation. However, it is difficult to gain a full picture without first-hand visits to lessons, 

meetings with class staff and pupils, and scrutiny of work and other evidence. 
Summary recommendations 

 Make the few small amendments to the curriculum overview document to give consistency. 
 Add pre-step 1 to the reading, writing and speaking documents. 
 Make sure there is clarity about how assessments are used to inform next steps. 
 Redefine interventions to distinguish between what are really interventions and what are curriculum entitlements. 
 Articulate the school’s approach to teaching phonics for those for whom it is beneficial and when further phonics teaching will not take place.  



 RT to forward the long term plans for communication and examples of medium term plans to show how provision is planned to meet needs from the 
long term plans 

 Help key stage leaders to express gaps/next steps in positive terms and to say what they are doing about these 
 
 
 
 
 
 
 
 

  



Appendix 3 - SIA visit with Governors - Communication review  
 
Friday 13th November 2020 
Focus:- Communication Strand 
Format:- Zoom meeting involving Jayne Crosse, Darren Dickinson, Lisa Suter, Annette Netherwood & Simon Ashby 
 
Documentation to be circulated ahead of the meeting:- 

 overview of whole school curriculum -  
 concise overview of Communication Strand -  
 communication progression documents  
 relevant action plan -  
 concise evidence of implementation/impact if available – some to be shared during the meeting with middle leaders  

 
School leaders to be admitted at the appropriate times 
 
Section 1  
09.00  
SSIA & governors meet with HT to confirm agenda and any changes 
 
Section 2  
09.15  
Meeting with senior leaders (RT & NH) to discuss 
· Vision & intent for communication strand 
 
Section 3  
9.45  
· how leadership is distributed - KEY STAGE LEADS - Ash P16, JH KS4, NH KS3   
· How is it being implemented and how are staff being supported, opportunities for collaboration and peer to peer support? 
· Systems for monitoring quality and implementation – is it being implemented I the way we want it to be – is their fidelity 
· How do we measure the impact? 
· Evidence that informs leaders of how well these plans are being implemented in classrooms and at other times 
· Evidence of impact 
 
Section 4  
10.15  
Meeting with middle leaders (AW & AB & SS) to discuss 
· Vision &intent for communication strand 
: In the formal pathway 



: In the semi-formal pathway 
· How is it being implemented and how are staff being supported, opportunities for collaboration and peer to peer support? 
· Systems for monitoring quality and implementation – is it being implemented I the way we want it to be – is their fidelity 
· How do we measure the impact? 
· Evidence that informs leaders of how well these plans are being implemented in classrooms and at other times 
· Evidence of impact 
 
 
Section 5  
11:15  
Leaders facilitate discussion by zoom (TBA if alternative will be needed) with group of students to demonstrate -   
· Their understanding of the school vision - importance of communication -  
 
· How the school supports them to develop independent communication skills -  
 
Section 6  
11:45  
Summary of visit including further questions for leaders, next steps, and future focus visits 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 4 - SIA remote learning review  
 
 

 
Points to note / carry forward from verbal feedback to leaders 

1.  Context 
1.1 Previous actions 
21/10 – Safeguarding governor work with DSL to complete audit  

 The audit has been completed by SLT. A governor visit needs to be arranged when restrictions allow to look at the SCR. 
21/10 – Strengthen evidence in SEF to support judgements  

 The HT explained her intention to review and update the SEF this term. Support from the external consultant has been used to consider post 16 
destinations. Lesson observations by SLT have now resumed.  

21/10 – Complete catch up premium plan and share with governors 
 Complete 

21/10 – Consider developing progression documents for subjects/strands 
 Work is on-going continuing the work shared at the November visit. Subject leads have written progress trackers which are being loaded onto 

‘Evidence for Learning’ (EfL) along with accreditation frameworks. 
13/11 – Broaden monitoring responsibilities for middle leaders  

 A new round of face to face lesson observations have taken place undertaken by the KS leaders and the HT. The Semi-formal lead has also begun to 
visit classrooms. The next round of lesson observations will include middle leaders. 

School:  Highfield School Headteacher: Rebecca Thompson  
Date of Visit: 19th April 2021 SSIA: Simon Ashby 
Present during the visit: HT, DHT (Nicola Hirst) 
Type of visit Virtual              Site visit – SSIA only                   Enhanced Site visit - SSIA team   
Purpose of visit Autumn KiT – SLA                  Spring                    Summer               Additional to scheduled SLA visit  

Autumn KiT – Non SLA   
Non-SLA only: Name & contact of school’s external support provider –  
 

  
Agenda / focus of visit / lines of enquiry 

1. Context 
1.1 Previous actions 
1.2 Staffing and school specific issues 
1.3 Remote Learning 
1.4 Catch Up Funding & Pupil Premium 
1.5 Attendance – barriers… 
1.6 RSE 
1.7 Curriculum 
1.8 Web Site 

 



13/11 – Share best practice amongst staff.  
 Although opportunities have been hindered because of the spring term lockdown recent lesson observations have provided the impetus to provide 

developmental feedback to teachers and to signpost teachers with specialism or who shine in particular areas as part of the support.  
13/11 – Embed the ‘total communication’ approach.  

 On-going. In lesson observations there has been noticeable evidence of the ‘total communication’ approach in practice, for example the use of 
assistive technology to support communication in writing. The use of ‘Colourful Semantics’ has strengthened following training during lockdown. 

13/11 - Further develop work to secure collective understanding of the vision for assessment Highfield school and to determine what constitutes ‘good’ 
student progress  

 Good progress has been made with implementing EfL. Every student now has a full term’s evidence evaluated and updated and the current term 
IEPs are in place. 

 Subject assessments for maths and English have been uploaded and baselines assessments have been completed. By end of this term there will be a 
full year of evidence for these subjects despite the interruptions caused by the pandemic. 

 Deadlines for assessments have been clearly communicated to all staff.  
 All accreditations will be included in EfL from September.  
 Insight is being used alongside EfL. The DHT is accessing training to set up dashboards to enable leaders to drill down into and analyse the data. 
 Staff are very positive about the new approach and are keen to move ahead with the full implementation. ‘Early adopters’ are helping to push 

forward the initiative and trial developments for the wider staff. A good cross section of middle leaders and other teachers are leading the work 
which will provide good capacity to fully roll out the approach.  

 Teachers recognise that a broad range of evidence will be required for each student’s assessments. Teachers are using iPads to record evidence 
and also next steps.  

 Leaders are also considering how to increase opportunities for parents to submit evidence, which would also be useful in the event of any future 
lockdowns. 

13/11 - Governors to carry out a deep dive into assessment later in the year when the school has managed to take this piece of work forwards. 
 Date after half-term to be confirmed. 

13/11 - Governors should also consider how to conduct case studies on particular aspects of the schools work with leaders: for example, the use of visual 
timetables or the impact of breakfast club. 

 This is still to be considered. 
 

1.2 Staffing and school specific issues  
 The SSIA offered his congratulations to the HT who was successfully appointed to the substantive permanent position just before Easter. 
 The HT is aiming to resolve the substantive DHT vacancy by May half-term. The post will be advertised externally shortly. 
 The School Business Manager (Pam Pickles) has also now been appointed to the permanent position. 

 
1.3 Remote Learning 

 Leaders have completed the DfE self-evaluation audit for remote learning indicating that a strong offer was in place during the most recent 
lockdown with all aspects being scored either 4 or 5. 

 The DHT shared a very detailed and comprehensive overview of the audit summarising the main points of evidence. This included the following 
headlines: - 

o A Remote Learning policy was developed clearly outlining expectations for all stakeholders.  
o Information for parents was shared through the ‘Dojo’ platform. Of the 13 pupils who couldn’t access this, 10 were offered a place in school 

which 8 took up. 



o Regular phone contact was maintained throughout for the remaining 5 families. 
o Overall engagement with remote learning was carefully tracked throughout using an on-line ‘contact’ tracker. 
o Content included live lessons and pre-recorded lessons. Pupils and parents appreciated the flexibility offered by recorded lessons and being 

able to pause and re-visit learning. 
o Leaders used their already very strong knowledge of home circumstances to tailor the remote learning offer to individual needs. 
o A digital survey was carried out twice to identify gaps in technology and 56 laptops have been provided (e.g. to families where it was a 

shared laptop) along with 2 internet connections. These devices will now be used back in school to support ‘catch up’. 
o Home learning packs were also provided and personalised for those students would not be accessing zoom/Purple Mash. 
o In January year group timetables were implemented to schedule the daily blended learning offer. This included, for example, a daily 

challenge calendar, live zoom sessions, ‘Purple Mash’ sessions and YouTube lessons.  
o Each class also organised a Monday ‘check-in’ each week by zoom enabling pupils at home and those in school to see each other and to 

engage in social communication. Teachers were also able to check on pupil’s well-being and to pass on key messages (e.g. internet safety, 
zoom etiquette/expectations) 

o Music therapy sessions continued through zoom. 
o Friday assemblies also continued to be delivered offering opportunities to celebrate pupil achievements. 
o Post 16 timetables included targeted reading, Greek Myths sessions, functional skills, NOCN qualifications and independent study sessions.  
o YouTube data was collected demonstrating the high levels of engagement. 
o Assessments in September and March have shown that for many student’s progress has not regressed or stalled during lockdown and for 

some progress has been strong.  
o Staff training and support was provided throughout.  
o Leaders have received very positive feedback from parents. 
o Home visits and communication logs, continued throughout. There was recognition that for some families communications with school were 

often their only point of contact and form of respite during lockdown. 
o Community events (assemblies, check-in zooms, virtual world book day) helped to support pupil well-being. 
o Staff maintained very strong links with relevant agencies during the lockdown to ensure that safeguarding and support for families was as 

strong as it could be. Safeguarding was rigorous throughout including RAG rating pupils. Those rated red were offered places in school and 
daily contact was maintained for this that chose not to take up the place. 

o At least weekly calls were maintained throughout to all pupils. 
o High expectations for behaviour during remote learning were established and no issues were identified. 
o There was a strong staff response and a sense of camaraderie with staff providing each other emotional well-being support throughout – both 

for those at home and those on site. 
o Throughout staff continued to work in 6 strand teams to take curriculum development work forwards. 

 
1.4 Catch Up Funding 

 Leaders have identified the biggest impact of lockdown on pupils’ development and progress has been in relation to speech and language. 
 For this reason, catch up funding has been allocated to fund an additional Speech and Language Therapist (SALT) for 2 days per week to continue 

until July 22. 
 The focus of the additional support is on supporting staff to bridge the gap in functional communication and to develop skills and expertise. 
 Some targeted work and specific interventions will also be delivered but with the emphasis then on this being put into practice in class. 
 There are also plans to train an HLTA as a SALT to then have on site full-time. An appropriate course is being sought. 
 Additional TA support has also been purchased to facilitate intervention. 



 The impact of this funding will be evaluated through EfL, as well as specific assessments within interventions. 
 
1.5 Attendance/barriers 

 Attendance has been strong since the full re-opening in March.  
 
 
1.6 RSE  

 Consultation was completed and the RSE curriculum fully in place. A range of resources are being accessed to support delivery. 
 
1.7 Curriculum 

 Work to develop each of the 6 Curriculum strands is on-going linked to the development of EfL as described above. 
 

1.8 Web Site 
 A new re-branded website is being developed and is due to be launched over the next few weeks. 
 This will provide a more secondary orientated web site which promotes the new vision and is designed with students in mind. 
 A virtual tour of the school will be available for prospective students and families. 
 The new site will be managed and overseen at AHT level. 
 All subject/strand leads are providing summaries for their subjects. 
 The prototype was shared with the SSIA and strongly conveys the ethos and ‘feel’ of the school.  This has also been shared with governors who are 

very positive about the development. 
 It is recommended that, once complete, a governor checks the new site for compliance with the DfE list of required information. 

 
Agreed follow-up action including any additional support / visits Who by When 

Leaders to support governors in carrying out case studies into aspects of school provision. Leaders/governors July 2021 
Governors to carry out assessment ‘deep dive’ – SSIA to join Governors July 2021 
Leaders to review and update school SEF Leaders July 2021 
Governor to check new Web site for DfE compliance once complete. Governors July 2021 
Date & method of next review Assessment ‘deep dive’ – provisional date 20/7/21 

 


